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Editor’s Note
Hello and welcome to the November 2024 issue of Contact 

magazine.  

In the Spotlight this time around, we have Dr. Jagrati 

Chauhan—with an impressive and dedicated academic 

and professional background, Jagrati has been doing such 

incredible work with teachers and students alike. Her 

contributions to conferences is worth mentioning, and her 

knowledge of online teaching and technology-enhanced 

pedagogies in relation to culture is undeniably worth talking 

about. Thank you once again for this opportunity, Jagrati!

To Olga, Bruno, Brittany, Kanika, Salome, Brett, and Betul 

—thank you, for your contributions. There is so much to 

take from all of your pieces. Olga Makinina starts off the 

3rd issue with her piece on peer review-focused learning 

tasks and developing a sense of community in an online 

EAP class, while also honing writing and research skills and 

critical thinking. Next, Bruno Drighetti discusses language 

learners, identity, and sense of self. Brittany Hack explores 

ADDIE, a learning design model used in various industries 

to create and run training/educational pilots, and how it can 

be essential for LINC. Kanika Verma provides a reflection 

that poetically talks about her connection to both Hindi and 

English. Salome Bhaskar sheds light on the Conestoga LINC 

to Work program. Brett Reynolds provides an interesting 

and alternate take on the promise of large language models. 

And Betul Ozer Budak acts as witness to the firsthand 

transformative impact of task-based language teaching 

(TBLT). 

Recently, the TESL Ontario Annual Conference took place, 

and of course there were incredible speakers passionate  

about current trends and topics in English language 

teaching—of which I hope to read more about in our March 

2025 issue. Thank you to the amazing presenters. 

Finally, I cannot believe we are at the end of the year again—

when I look back, it feels like November 2023 just happened! 

But here we are again. Thank you to the membership and to 

all the 2024 contributors and readers of Contact magazine. 

Regardless how you spend this time of year, I hope you have 

a restful and enjoyable holiday season with friends and 

family! Take some time to hopefully slow down a bit. 

Take care,

Nicola Carozza
editor@teslontario.org 

mailto:editor%40teslontario.org%20?subject=
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Spotlight — Jagrati Chauhan

Jagrati Chauhan has 14 years of experience teaching at York University, 
and over 27 years of experience in language teaching and teacher training/
mentoring. She holds a PhD in English and a Masters in Linguistics, and 
extensive experience in coordinating language programs, designing 
curricula, and assessing standardized tests. She has presented widely 
at conferences and webinars both locally and internationally. Jagrati’s 
expertise in online instruction enhances her technology-enhanced 
pedagogies, enriching her practices to reflect cultural diversity.

Thank you for taking the time for this interview, 
Jagrati! For those that don’t have the pleasure of 
knowing you, tell them a little about yourself.  

Thank you for this wonderful opportunity, Nicola. 

I bring over 14 years of experience teaching English for 

Academic Purposes (EAP) at York University English 

Language Institute, School of Continuing Studies, along 

with more than 27 years in English Language Teaching 

(ELT) and teacher training/mentoring. I hold a PhD in 

English and a Masters in Linguistics and ELT. Some of 

my teaching and research interests include content-based 

and skill-based academic English instruction, pragmatics, 

experiential learning, and evidence-based writing in EAP 

programs. I have presented on these topics at conferences 

and webinars both locally and internationally, sharing my 

insights through collaborative discussions.

My prior experience in online instruction and in 

instructional design have enriched my understanding of 

technology-enhanced pedagogies. This experience has 

enabled me to introduce diverse teaching and learning 

activities that resonate with the cultural diversity and 

richness that my students bring into the classrooms. My 

tutoring experience has equipped me with valuable skills 

in promoting differentiated instruction and in individual 

student counseling.

Additionally, I also have experience coordinating language 

programs, designing curricula, and assessing standardized 

tests as a certified Rater/Examiner for both IELTS & 

CELPIP. I have proactively enhanced pathway programs 

by streamlining courses and creating an inclusive learning 

module beneficial for both learners and instructors. To 

further refine my program management skills, I earned The 

ACE Certificate in Language Program Management with 

Distinction from Mount Royal University in Calgary. The 

program focused on the practical application of effective 

management strategies for language professionals.

In an AI dominated era, I aspire to motivate my students 

to incorporate elements of ethos into their work. It has 
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become convenient for students to get adequate help with 

writing and in most cases the spotlight is on grammatical 

correctness. Alongside the linguistic component, I want my 

students to consider other important aspects of writing that 

reflect their individuality, such as expressing their unique 

styles, voices and critical analyses. 

At TOSCON24, you presented Enhancing 
Creative and Emotional Expressions Through 
Role-Playing and Immersive Experiences. Tell 
us about that.  

Throughout my journey as an educator, I have witnessed 

how many English language learners struggle with authentic 

and creative self-expression. They are often held back by 

their overemphasis on linguistic accuracy. The rich nuances 

that bring language to life are often missed with little time in 

hand to devote towards enhancing creativity and emotional 

expression in classrooms. In current times when effective 

communication is more important than ever, I find our 

students prioritizing grammatical accuracy and technical 

standards over genuine human connection. I strongly believe 

that, in a diverse world that we live in, our classrooms are 

a cultural mosaic and in addition to learning the linguistic 

aspects of language, our students need to foster creativity 

and emotional expression to connect with and navigate the 

culturally diverse classrooms and university experiences.  

To spark this creative enthusiasm, I have embraced structured 

role-playing scenarios and immersive experiences, like short 

dramas and experiential learning projects where learners 

develop self-confidence, deepen their cultural understanding 

and sensitivity, and learn to think creatively while navigating 

unfamiliar linguistic challenges through improvisation and 

making educated guesses using context clues. This helps in 

deepening cultural understanding and sensitivity among 

learners creating a sense of belonging and significantly 

boosting engagement in the classroom. Students develop a 

profound appreciation for language learning as they begin 

to see language not just as a set of rules for crafting error-

free complex sentences using advanced vocabulary, but as 

a vibrant medium for personal expression that truly reflects 

their individuality and emotions. 

My presentation, aimed at intermediate and advanced 

learners in both virtual and in-person settings, showcasing 

an innovative scaffolded approach that encouraged 

spontaneous expression in a safe space. I also shared 

free CALL tools to help students digitalize their work and 

promote self-reflection. The worksheets scaffolded their 

learning and made the process engaging and interactive, 

while a comprehensive rubric allowed them to see their 

progress in real time. It was incredibly rewarding for my 

international students, to hold exemplars of their work, 

showcasing their journey of learning a new language in a 

new country. They beamed with joy and pride as they shared 

their achievements with friends and family back home. For 

students, this sense of accomplishment is truly empowering 

as it fuels their confidence and sparks a genuine excitement 

to continue their learning adventure! 

Are you currently working on any new research 
projects you’d like to share?

After recently teaching a large group of trainee teachers, 

I have become deeply fascinated by teacher identity and 

beliefs. I have seen how our personal and professional 

identities shape not only our teaching practices but also our 

ability to embrace and celebrate diversity in the classroom. 

It is essential to see and understand how teachers’ sense 

of self affects their interactions with students and their 
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responses to the diverse learning needs of the students. 

Creating inclusive environments where every student feels 

valued is empowering both for the students and the teachers. 

This encourages us to foster a classroom culture that truly 

promotes diversity and equity in learning by exploring the 

connections between identity, beliefs, and teaching methods. 

I am also interested in learning more about the changing role 

of teachers and teacher self care. I think these are important 

topics in the present times that need our attention.

I’m truly fascinated by the Tree of Life approach, which 

has its roots in narrative therapy—a psychological practice 

created by Michael White and David Epston in the 1980s. 

This approach was thoughtfully adapted for educational 

and therapeutic settings by Ncazelo Ncube-Mlilo and David 

Denborough in 2005 to address the emotional challenges 

faced by vulnerable communities, particularly focusing 

on children impacted by HIV/AIDS in Southern Africa. 

Recently, I had the opportunity to use this approach in my 

course for trainee teachers, and I was captivated by the 

outcome. It proved to be incredibly helpful in allowing these 

aspiring educators to reflect on their beliefs and identities 

in relation to teaching. This experience has sparked my 

interest in exploring the Tree of Life approach further within 

the field of education. I’m eager to learn more about how it 

can be instrumental in preparing trainee teachers to shape 

their teaching philosophies, ultimately enhancing their 

effectiveness in the classroom. The potential for personal 

growth and resilience through storytelling is something I 

believe can profoundly impact future educators.

You have over 27 years in the ELT field. What keeps 
you motivated in the industry?

With over 27 years of experience in the field of English 

Language Teaching (ELT), my primary motivation has 

always been my students. It is the joy of watching my 

students learn, grow, and succeed that inspires me and 

deepens my passion for teaching. I find that students who 

arrive in class curious and engaged are a delight to teach. 

However, I also understand that not every student comes in 

with the same mindset. It is my responsibility to present the 

subject matter in a way that captivates and engages them, 

making learning relevant and enjoyable. While it is true that 

not every student will excel in every endeavor, this reality 

does not diminish my unwavering belief in their potential 

for success. The excitement of discovering each student’s 

unique strengths fuels my enthusiasm, and every new class 

presents fresh challenges and opportunities for growth—for 

both my students and me. It is their journey of language 

learning, that inspire me to experience this rewarding role 

of an educator.

I also believe that my role as teacher is vital not only for 

the development of my students but for the society at large. 

Language teaching extends far beyond the curriculum 

and classroom walls as we prepare our students for life by 

igniting curiosity, creativity, and the passion for learning 

through collaboration and self expression.  

The language teaching industry transcends beyond 

economic considerations; it embodies aesthetics, ethical 

values, and recognizes the strength in the transformative 

power of education. I am sure that many educators share 

this sentiment, which is part of what makes our work both 

challenging and incredibly rewarding at the same time.
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As a teacher you meet many students year after year. 
What is something your students have taught you?

Teaching is a dynamic process of continuous learning. As an 

educator, I aspire to remain an avid learner. Each day, my 

students teach me valuable lessons, prompting me to use 

different approaches and methods, and adapt my teaching 

style to meet their diverse needs. Their unique perspectives 

remind me to embrace new approaches that help in creating 

a safe and an effective and inclusive learning environment. 

Most importantly, my students have taught me the 

significance of patience—something I often find challenging, 

as I am always striving for immediate results. Yet, I have come 

to realize that sometimes it becomes important to step back 

and allow things to unfold naturally. It is in these moments 

of patience that we can truly appreciate the beauty and joy of 

learning and growth. Learning to be patient has enriched my 

teaching experience and deepened my connection with my 

students. It is a constant reminder that education is a shared 

journey of lifelong learning, self-discovery and professional 

development for my students and me.

Thank you once again for your contribution, 
Jagrati!

If you would like to know more, please visit Dr. Jagrati 
Chauhan’s LinkedIn.

 

https://www.linkedin.com/in/jagrati-chauhan/ 
https://www.linkedin.com/in/jagrati-chauhan/ 
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Fostering a virtual community of practice through 
scaffolded peer review
By Olga Makinina, Canada

Introduction

This article illustrates how peer review-focused learning tasks and activities helped multilingual students in 

an online English for Academic Purposes (EAP) course develop a sense of community and take ownership 

of their learning while also enhancing their writing, critical thinking, and research skills. Informed by the 

pedagogical frameworks of community of practice/inquiry (Peacock & Cowan, 2019; Wenger et al., 2002), 

constructivism (Olsen, 1999; Tam, 2000), and content and language integrated learning (CLIL), the course 

engaged students in a research project that aimed at exploring their local or digital communities. While 

working on the project assignments, students collaborated by providing regular feedback for one another’s 

work. Each subsequent stage of the project built upon incorporating and reflecting on this feedback as 

revisions were introduced in consultations with peers. Such an approach enhanced students’ understanding 

of writing and research as a socially mediated and audience-oriented interactive process. In this article, 

I will discuss the stages of the student-centered inquiry research project, showcase how students were 

able to experiment with diverse peer feedback formats (e.g., free-form and rubric-based, pair- and group-

based, anonymous and non-anonymous) and digital modes (e.g., Google Docs, Moodle Workshop, forum 

comments, and screencast videos), and suggest an effective pedagogical approach to increase learners’ 

active engagement in their online community.

Online EAP classroom as a virtual community of practice 
(VCoP)

The concept of community of practice stems from the theories of constructivism (McLeod, 2019; Olsen, 

1999; Tam, 2000) and situated learning (Lave & Wenger, 1991; Wenger et al., 2002). In such communities, 

students are active participants who bring their unique experiences and ideas into the classroom and co-

construct their learning through a continuous cycle of reflective, socially contextualized, experiential, and 
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collaborative practices.  Educators facilitate this process by ensuring that lessons, learning activities, and 

assignments align with the principles of CoP: (1) provide a shared purpose and context; (2) enable diverse 

modes of participation; (3) establish the learning rhythm (i.e. regular schedule and sequence of activities); 

(4) promote community values that are created and reinforced through consistent feedback and discussion; 

and (5) initiate a meaningful reflective exchange of ideas and practices (Cambridge et al., 2005; Kim et al., 

2018; Wenger et al., 2002). 

In the context of online learning environment, VCoP is further enhanced by incorporating socially mediated 

multimodal tools (e.g., forums, audio-visuals, social media platforms, document collaboration platforms, 

learning management systems, etc.). Research indicates that providing students with opportunities for 

collectively exploring, co-creating knowledge, and socializing in an online communal space instills a sense 

of belonging and thus increases learning motivation (Gao & Shen, 2024; Wenger et al., 2002; Zhao et al., 

2012). 

Peer review as a tool to build a VCoP

Online learning environments benefit students by providing them with spatiotemporal flexibility and 

allowing for multiple modes of participation, which might result in more autonomous learning (Ludwig 

& Tassinari, 2021) and less anxiety (Jongsma et al., 2022). However, in the online courses students might 

also have fewer opportunities for immediate engagement and dynamic spontaneous interaction. This might 

result in decreased socialization (Huang, 2021; Tavares, 2021) and lead to weaker interpersonal connections 

with classmates (Hsu et al., 2007), which impacts the development of the CoP.  Therefore, Gao and Shen 

(2024) suggest that learning activities and assignments in online courses need to prioritize collaboration. 

Consistent and contextualized scaffolded peer review practices that implement multimodal tools can 

contribute to a supportive and constructive atmosphere (Saeed et al., 2018). As students exchange 

comments, make decisions on how to interpret and utilize feedback, and observe how their peers’ and their 

own research evolves based on the response and suggestions received from classmates, they become more 

invested into the assignments and learning and develop a sense of community. Studies have reported on 

the enhanced engagement and stronger relationships because of peer review activities (Cao et al., 2022; 

Kerman et al., 2024).

Peer-review focused pedagogical approach

While peer feedback is generally viewed positively by educators as a tool that promotes active participatory 

culture in the classroom (Chen, 2014), students might have more mixed reactions as they are uncertain 

about their ability to provide constructive critique (Morgan et al., 2014). Their attitudes and consequently 
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willingness to engage depends on the instructional approach, as well as frequency and formats of peer 

review (Kerman et al., 2024; Sassi, 2021). 

The peer review-focused pedagogical approach implemented in the current study draws upon the principles 

of genre-based pedagogy (GBP) (Hayes, 2012; Tardy et al., 2023) and follows the steps below:

1.	 Initiate discussion on the purpose and features of effective feedback. As outlined in Table 1, 

constructive peer review does not imply corrective feedback and embeds various functions.

2.	 Provide peer critique models and by using guiding questions (See Appendix 1), help 

students to observe, deconstruct, and emulate stylistically and contextually appropriate 

textual features.

3.	 Expand students’ linguistic repertoire by asking them to continuously contribute to a 

shared online database of useful academic phrases that might be helpful when providing 

feedback (e.g., how to express polite disagreement, how to ask for clarification, etc.).

4.	 Experiment with different formats of peer review to ensure multiple modes of engagement 

and thus help students become more comfortable with peer feedback and subsequent 

revisions as a socially situated dialogue/polylogue-focused process.

Table 1

 Features of Peer Review

Cognitive Features (Content) Emotional-affective Features (Form)
•	 Identifying the problem
•	 Providing a solution/ giving a suggestion
•	 Asking clarifying questions
•	 Providing additional explanation
•	 Providing evaluation

(Attan & Khalidi, 2015; Nelson & Schunn, 2008)

•	 Positive politeness strategies (e.g., 
compliments, expressing agreement/
interest, etc.)

•	 Negative politeness strategies (e.g., 
hedging, indirect questions, impersonal 
language, etc.)

(Brown & Levinson, 1987)
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Contextualizing peer review: Inquiry research project design

Peacock and Cowan (2019) propose the Community of Inquiry framework (CoIF) as a natural extension of 

VCoP, in which students collaborate on the meaning-making activities and share feedback for each other 

in the context of a discovery-based project. In such project students generate questions, identify answers in 

the evidence collected through observations, and connect what they already know with the insights gained 

during this process. The instructor acts as a mediator and advisor who facilitates open, meaningful, and 

reflective communication in a comfortable and intellectually stimulating environment.

The CoIF has informed the design of the collaborative inquiry project in an EAP course at a Canadian 

university. Students from diverse linguistic and cultural backgrounds and undergraduate programs enrolled 

in the course to enhance their academic reading, writing, and research skills. Based on their academic 

interests, they were divided into research groups and worked both collaboratively and individually on an 

ethnographic inquiry into their selected local or digital community. The focus of their research was on 

diverse aspects of life, culture, and society in Canada and worldwide, and some of the topics included:

•	 Mask-wearing behaviours on TTC: Age and gender differences

•	 Gender inequality in ice hockey [based on the analysis of the Twitter reactions to the Sportsnet’s 
tweet of International Ice Hockey Federation’s announcement to cancel the Women’s U-18 World 
Championships]

•	 Socialization of newcomers to Canada [based on observations of the community programs and 
workshops offered at a local YMCA]

The project incorporated several steps: (1) brainstorming the topic and collecting preliminary information 

about the community of interest; (2) identifying and annotating resources that provide information on the 

subject; (3) writing a research proposal that provides a research question and explains for what purpose(s), 

how often, and how frequently students will be observing the community; (4) conducting observations of 

the community and keeping fieldnotes; and (5) writing a research report and presenting selected findings in 

a class conference. Concurrently students wrote weekly forum posts reflecting on the content of the relevant 

course resources and their research progress.

At each of these stages, students reviewed each other’s drafts and/or commented on forum posts while also 

receiving guidance from the instructor. The next section discusses digital modes and formats of peer review 

that were implemented to address multiple modes of participation and enhance students’ comfort and self-

efficacy when providing critique for their peers.
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Peer review through diverse digital mediums

Free-form comments for brainstorming activities and weekly forum posts (See Appendix 2): 

Although students could choose what to focus on in their feedback, they were recommended to follow the 

sandwich method. Students would begin with what they found interesting/done particularly well, continue 

with suggestions or clarifying questions that might induce the author to reflect and revise, and finish with 

a positive re-affirmation. Such review method has been found less face-threatening for both givers and 

receivers of feedback and resulted in the increased engagement as compared to corrective feedback (Parkes 

et al., 2013; Prochazka et al., 2020).

Collaborative (group-based) review for the fieldnotes on a shared Google Document: After 

observing their selected community, students completed fieldnotes that described what they saw and 

provided interpretation/explanation focusing on the audio-visual/spatial characteristics, norms, practices, 

and interactions within the community. They uploaded their preliminary notes on a shared Google 

Document and worked in groups to comment on each other’s observations based on guiding questions. The 

Google Document enabled anonymous mode of commenting as there is some evidence that anonymous 

peer feedback from multiple reviewers not only indicates a wider range of potential areas for improvement 

and is more likely to result in revisions but also enables objectivity of reviews (Schunn & Wu, 2019).

Rubric-based Moodle Workshop feedback on the source annotations and research 

proposal: This feature of the learning management system is useful at later stages of the course when 

students are already familiar with peer feedback and have been regularly participating in the discussions 

of their research. In the Moodle Workshop, students uploaded their drafts and were allocated their 

peers’ drafts to review. The rubric provided by the instructor included ratings and open-ended questions. 

Consequently, students could both assign a score to the draft based on the guiding questions targeting 

the content, organization, and assignment requirements and explain this score by offering suggestions for 

improvement or questions (See Appendix 3). Engaging in this mode of peer review helps students gain a 

better understanding of the assignment requirements, develop critical thinking and a sense of community 

(Richter & Smith-Dluha, 2019). 

Screencast feedback videos for the research report: Informed by the sample screencast reviews that 

they had watched and analyzed in the course, students recorded their screen and voiceover while reviewing 

their peers’ drafts. They could also utilize extra textual features, such as highlighting, margin comments, 

and emojis (See Figure 1). Numerous studies on screencast peer feedback highlight its affordances, i.e. 

more personalized, expressive, and in-depth comments (Cunningham, 2019; Walker, 2017; Wood, 2023).
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Figure 1

Sample Screencast Feedback (Still image from the video file) 

Evolvement of the VCoP

Students’ cognitive and emotive investment into their peers’ work and collective research, their growing 

recognition of the value of peer feedback, active engagement with the review comments, and increased 

confidence in their ability to provide constructive critique could be observed through (a) qualitative analysis 

of peer feedback and samples of student work before and after receiving feedback and (b) post-instruction 

questionnaire and interviews. 

Features of peer feedback

As evidenced in Table 2, at the beginning of the course, students’ comments for their peers were 

overwhelmingly positive, albeit brief, while critique was mostly expressed in the form of indirect questions. 

Throughout the term their feedback became more elaborate and focused on explaining what students felt 

was important and relevant and/or providing suggestions. Concurrently students tried to emulate salient 

linguistic and structural features of the peer critique models.
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Table 2

 Representative Student Comments

Peer feedback comments at the beginning 
of the course

Peer feedback comments in the end of the 
course

“I believe that it’s such a good topic to research.”

“Your topic is really interesting and you described 
it perfectly.”

“But maybe how to study students’ enthusiasm 
for these courses is not so easily quantified so I 
think it might be a little difficult [to observe and 
complete the field notes]?”

“The main points of each of the three sources is 
not specifically clear, it would have been good 
if you had mentioned the strategies which the 
Canadian government is trying to offer support 
for international students.”

“Your conclusion is clear and to the point, the 
position you take as far as the topic is concerned is 
apparent but, what relevant evidence would you 
offer to support your opinion?”

Students’ perspectives on peer review as the community building factor

In the needs analysis questionnaire administered at the beginning of the course students frequently 

expressed their wish to maintain friendly and open relations with peers while engaging in peer feedback:

“How to communicate effectively through peer feedback and how to make others more 
receptive to suggestions.” (Student comment)

“I would like to learn how to express my opinion in a polite way and actually help others 
improvement.” (Student comment)

In the post-instruction questionnaire and interviews students discussed how peer review activities not 

only enhanced their academic English skills but also helped exchange knowledge, learn from their peers, 

and feel supported. According to Peacock and Cowan (2019) and Wenger et al. (2002), such collaborative 

meaning-building activities with a shared learning purpose instill a sense of belonging. 

“I knew a lot of new things providing and getting peer feedback from students in my 
class which helped me expand on my ideas and learn from their mistakes.” (Student 
comment)

“When doing feedback as a group, I can learn from other students how they provide 
their feedback and maybe learn something I don’t know.” (Student comment)

“I was always happy when I saw feedback from X, because she spends time and effort. 
X offered that if anything is unclear, I can ask her. She actually provided some follow-
up, which really kind of makes me feel that I’m being cared for right, it’s not just an 
assignment.” (Student comment)
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Conclusion

Based on the data from samples of student work, questionnaires, and interviews, one can observe the 

emerging learning community with shared understanding of what effective peer feedback is, and how 

engaging in peer review practices could contribute to the development of academic writing and critical 

thinking skills. Working in the community of inquiry to explore their local or digital communities while 

being supported by the peer review-focused pedagogical approach and learning tasks enabled students in 

the online EAP course connect, learn from each other, express their voices, and become more autonomous 

learners.
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Appendix 1

Sample guiding questions for the GBP-informed analysis of the peer critique models

1.	 What is the purpose of this peer review? What does the reviewer focus on? 

2.	 How is this review structured? How does the reviewer introduce their opinion? How do they develop 

and transition between the ideas while discussing the source? How does the reviewer conclude their 

observations?

3.	 What expressions and phrases does the reviewer use to express their agreement and/or disagreement with 

the author’s ideas, provide suggestions, ask questions, etc.?

4.	 According to the reviewer, what are the strengths and weaknesses of this source? What expressions and 

phrases do they use to highlight these strengths and weaknesses?
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Appendix 2

Sample forum entry with peer feedback comments 

(Original spelling and punctuation have been preserved)

Forum entry: Duolingo and customer feedback

1. Local community or digital community that you would like to conduct your research on:

I would like to conduct my research on Duolingo and analyze the customer feedback on language 

learning. 

2. Key words that might help you identify your research topic

Duolingo, customer feedback, language learning

3. One or two possible question(s) that you might have about this community

Does Duolingo’s services to customers effectively improve their language learning?

What is the customer feedback and satisfaction with Duolingo? 

4. References for one or two sources that you might use to find more information about your topic

Ahmad, M. (2021).Does duolingo deliver its’ intended ‘learning content’ through

 the gameplay? A thematic analysis. Researchgate

Garcia, I. (2013). Learning a language for free while translating the web. does duolingo work? 

International journal of english linguistic, 3(1). 10.5539/ijel.v3n1p19

Peer feedback comments

Student A: You have identified relevant sources and provided a specific research focus. In terms of your proposed 

research questions, I am not sure whether you will be able to find an answer to Question 1 by observation only. My 

suggestion would be to focus on Question 2 and explore the customers’ reviews of Duolingo.

Student B: Your topic looks good to research! For customer feedback, you may want to use the Android/IOS app. 

Customers will leave reviews about the app there!

Student C: Your topic is really popular since Duolingo has become a useful tool to learn English nowadays. For the 

research question, except for the customer feedback and satisfaction, you may do some research on the expert’s thoughts 

on Duolingo.
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Student D: This is a very interesting topic. I think you can classify “customers” in your research, such as teenagers, 

middle-aged people and the elderly. Because different types of customers have different feelings when using Duolingo, 

and Duolingo has different effects on their language improvement.

Student E: This is a good topic since Duolingo is very useful for people to test English level. From my opinion, you can 

explore more about the reasons that why Duolingo recognized by the people.
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Appendix 3 

Sample Guiding Questions and Student Feedback Comments

Guiding questions provided by the instructor: Please read and provide feedback for your 

colleague’s introduction to their research proposal. Comment on what you think your colleague has done 

well, and what they might still need to work on to improve in terms of:

•	 How they explained their topic;

•	 If they clearly defined their local or digital community; and

•	 If they presented a clear and specific research question and thesis.

Student feedback comments posted on the Moodle workshop (Original spelling and punctuation 

have been preserved):

I think your topic is very interesting and tangible, as it is a new phenomenon that affects strongly our 

generation and has indeed problematic features that have not been solved.

•	 This research paper will be focusing on the negative effect of instagram on people’s 

mental health and body image ← this is a really good idea and well stated right at the 

beginning of your paper!! However, are you going to discuss about instagram’s users or 

people in general? Also, when you know the age group you will be studying, perhaps you 

could add it here.

•	 Your idea to conduct user data is great. However, could you be more specific of the 

population under your study? Are we going to hear about athletes’, bikini models, or 

Donald Trump’s comment sections. Females/males/other, age group…? Idk just throwing 

out some ideas that might be important to mention.
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Abstract

It is a common concern among second-language (L2) learners to feel that their identity 

changes when speaking a foreign language compared to their mother tongue (L1). To some 

extent, this is a natural process and relates to the new possibilities of viewing the world 

offered by the new language; on the other hand, it can be an issue if learners do not feel like 

themselves or feel like a less interesting version of themselves, as shown in the presented 

analyses. In this scenario, instructors have an essential role in promoting alternatives that can 

contribute to the learners’ comfort in the second language and help their L1 identity show in 

their L2. Given the importance of this matter, this article will discuss some key concepts and 

considerations about identity in a foreign language and examine alternatives that might help 

assist with students’ sense of self, such as the importance of selecting appropriable genres, 

being open to uniqueness in style, as well as having a culturally responsive and personal 

approach in the classroom.

Keywords: Communicative approach; identity; subjectivity

Introduction

Innovative methodologies for teaching a foreign language have been the focus of studies in Applied Linguistics 

for several decades (Markee, 1992). While grammar was once the guiding point of second language (L2) 

classes, many teachers and researchers now consider it a bridge to communication, not communication 

itself. Although essential, having a good understanding of grammar alone does not guarantee that the 

Considerations for fostering students’ sense of self in 
the foreign language
By Bruno Drighetti, Canada
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language user will be able to employ it effectively and achieve its conversational goals with ease. Amongst 

the elements often disregarded by a grammar-centered teaching approach, the expression of identity stands 

out.

As a preliminary definition, this article will consider identity expression as the capacity of a language user to 

translate their identity into language; more specifically, this article will look at the transfer of their identity 

from the first language into their foreign language(s). In other words, identity expression aligns one’s 

linguistics skills with one’s sense of self. Another important consideration about this work is that while the 

terms foreign language and second language (L2) are used interchangeably, our preference is for foreign 

language to emphasize the weight of its foreignness and strangeness for the learner. Byram (2006) explains 

that the relation between language and identity is so strong that certain social groups are often associated 

with specific speech styles, exemplifying that a teacher’s language style is not the same as a Real Madrid 

supporter’s. That does not mean, however, that a subject cannot operate in different identities at different 

moments; because of the complexity of the human psyche, a teacher can also be a Real Madrid supporter, 

and an effective language user would be able to navigate both social spaces (a school and a soccer field) with 

little difficulty.

Most people can indeed express their parts of identity appropriately in the different sectors of life in their 

L1. Nevertheless, when it comes to foreign language speakers, not feeling like oneself seems to be a common 

concern. A clear example of this can be observed in the Lone Lobos with Xolo Maridueña and Jacob 

Bertrand podcast (2023, 3:10), in which Bruna Marquezine, a Brazilian actress who played the character 

Jenny Kord in the DC Comics movie Blue Beetle, said: «I feel limited when I’m speaking English. […] I’m 

being myself, but like a version, a less interesting version of myself. […] In Portuguese, I’m nicer, I’m faster, 

I’m funnier. And in English, sometimes it just takes me, it takes me a while.» Although fluent in English, 

the actress stated she feels less interesting in her L2 compared to her Portuguese self, in which she is nicer, 

faster, and funnier. This example is particularly meaningful to foreign language instructors, as it shows that 

a good understanding of grammar does not necessarily correlate to comfort in the L2.

Besides the idea of being unable to express oneself as one would in the first language, another common 

concern amongst learners is that another sense of self might emerge. Byram’s (2006) research exemplifies 

this situation with the case of a French speaker who learned Portuguese and felt that another identity was 

formed through her new experiences using the foreign language. While there is no definite conclusion 

regarding language learning affecting her identity in this study, the author describes this phenomenon as 

an interlanguage identity (Byram, 2006, p. 11).
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When speaking a new language, learners often see themselves in a situation of identity negotiation as 

they experience their L2 as an alien voice, especially in a context where feelings of apprehension and 

demotivation are present (Baham, 2021). Wang (2021) also reflects on the authenticity of second language 

identity, adding to the previous issues the facts that a low language competence, a disadvantageous position 

in power relations, and the lack of social contexts can affect the students’ sense of self in the L2.

Whether a speaker does not feel like themselves or feels like someone else, teachers have the responsibility 

to promote ways to address this issue in the classroom. This teaching consideration is particularly important 

in multicultural contexts, such as Language Instruction for Newcomers to Canada (LINC) courses, since the 

senses of identity and belonging are closely related: It is unlikely that an individual will feel at home or 

settled in a foreign country if they feel robotic or less interesting when using the country’s language.

To better address this situation in the classroom, it is essential to understand what Tavares and Quintino 

(2019) call a student’s word-taking: a learner’s ability to take over a word in a foreign language, appropriate 

it, and use it to express their subjectivity. As a complementary definition, De Nardi (2002) considers taking 

the word as the action of having a subject inscribed in the discourse at the same time as they produce 

it. This concept aligns with the idea of identity expression in this article, as it embraces the fact that not 

every student can express their subjectivity effectively by simply understanding grammatical structures: It 

urges the importance of ESL instructors to promote teaching that allows students an opportunity to use the 

language and see themselves in it. As explained by Tavares and Quintino (2019, p. 99), although methods 

and approaches can help students learn, they are not necessarily effective by themselves concerning 

meaningful learning and students’ ability to take the word. Nevertheless, adopting a Communicative 

Language Teaching (CLT) approach can offer alternatives to support students’ word-taking and identity 

emergence in the second language, as will be addressed in the subsequent section.

Identity expression through communicative language teaching 
(CLT)

Once a teacher is aware of the situation in which L2 students feel like a different version of themselves, 

adopting a communicative approach might be an alternative to address this condition and provide students 

with an opportunity to develop their communicative competence (Hymes, 1972) and, consequently, their 

comfort in their L2 to show their identity.

Savignon (2017) is an author who has developed extensive research on the pedagogical implications of 

Communicative Language Teaching (CLT) in TESL and explains that this approach sees language as a 

complex object rather than a collection of compartmentalized skills. It challenges the four-skills model 
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of language to incorporate a multi-semiotic, less structured notion of language: It presumes that real 

communication does not happen via one skill at a time, but that learners’ skills are interrelated, mobilized 

simultaneously to experience real communication (Savignon, 2017). It does not mean that practices focused 

on specific skills should be avoided, as it depends on the expected learning outcomes. However, adopting 

a CLT approach in L2 teaching recognizes the importance of embracing language complexity and the 

interrelatedness of skills in the teaching practice.

Considering the experience of real communication, simply teaching the structure of a language does not 

encompass the actual complexity of the language in use. CLT also presumes the importance of developing 

skills such as interpretation, expression, and negotiation of meaning (Savignon, 2017). These abilities can 

be brought into the classroom through unexpected and real usage of the L2: Unlike what is often seen 

in traditional examples or practices from textbooks, authentic communication tends to be significantly 

less structured and predictable. In practical terms, when students are given a chance to interact with 

authentic materials (those that were not designed with the purpose of learning but that are seen in the 

real world), they are also given an opportunity to practice interpretation of the unexpected, a natural, less 

trained expression of their thoughts, and the negotiation of meaning in case of misunderstandings. While 

pedagogical materials are of great value for learners yet to have a solid linguistic basis, authentic materials 

train speakers to interact using the language in real communication contexts.

This perspective on language teaching is more complex than a grammar-based one, as it requires instructors 

to be able to balance form and function in their teaching, which are perceived as mutually affected. In 

addition, it adds another challenge to instructors themselves, especially if it is considered that not every 

teacher was trained in the skills required for spontaneous interaction. Still, in a communicative classroom, 

grammar is taught contextualized, including discursive features, sociolinguistic rules of appropriacy, and 

communication strategies (Savignon, 2017).

One last important concept for this discussion concerns the selected genres for in-class practice to achieve the 

aimed communicative purpose. Askehave and Swales (2001) explain that specific communicative purposes 

and events are often attributed to every genre. However, there is potential elusiveness in some genres—

which can present different functions in different contexts. Before selecting the genres, the instructor 

must recontextualize them for their new in-classroom conditions to preserve the maximum authenticity 

possible in the simulation of the communicative event (Hemais, 2016). In short, teachers must carefully 

select genres to simulate the students’ skills in a communicative event and, therefore, achieve the necessary 

linguistic outcomes.
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Having briefly presented the complexity surrounding identity in a foreign language and some guiding 

principles for adopting a communicative teaching approach, the next section will discuss pedagogical 

considerations that can support students’ identity expression.

Pedagogical recommendations to support students’ identity 
expression

The question that now remains is: Methodologically, how can language instructors implement these 

considerations into their teaching? There are countless possibilities to remediate this matter in class and 

promote a subjective, personal foreign language use amongst students. As discussed in the previous section, 

adopting a communicative language approach is key to fostering students’ linguistic appropriation. This 

article will now address some recommendations that can be taken by foreign language teachers, specifically 

regarding the adoption of a communicative approach in the classroom that (a) makes use of appropriable 

genres, (b) is culturally responsive and open to unique forms of expression, and (c) is personal and safe.

First, selecting which genres will be produced in the classroom is an important consideration when discussing 

subjective use of language. According to Bakhtin (1986, p. 63), «any utterance—oral or written, primary or 

secondary, and in any sphere of communication—is individual and therefore can reflect the individuality 

of the speaker (or writer); that is, it possesses individual style.» However, as noted by the author, not every 

genre allows for an expression of the self, for an individual appropriation, at the same level. Some genres 

tend to have a strict linguistic style, such as business documents and military commands, and do not allow 

as much for the speaker’s self-expression. If the utterer overly changes the style in these genres, they risk 

compromising its communicative function, as they are not entirely open for variations (Bakhtin, 1986). 

On the other hand, some speech genres allow for more flexibility in their forms of expression; for instance, 

literary texts have more flexibility, and originality is not only accepted in such genres but a positive attribute. 

By understanding how genres function in communication, teachers who want to include identity expression 

in the classroom can choose genres that are more propitious to their manifestation. These might be literary 

texts, for example, poems and short stories, or non-literary genres that do not have a strict style, such as 

letters or journals. What is essential is that instructors select appropriable genres, that is, texts that can give 

students a chance to express themselves and use their foreign language as their own. That does not mean, 

however, that genres with a strict style should not be practiced in class. On the contrary, many genres with 

a strict style are essential in everyday life and should be developed in the classroom: For instance, filling 

out a form in a foreign language is an essential skill for students to develop, as it is a genre that they will 

likely face while living abroad, and therefore completing forms is an important skill to be developed in 

the classroom. Working with non-expressive genres should not be seen as an issue. The problem is with 
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working only with such genres, as they do not create opportunities for learners’ identities to come out; what 

is then ideal is that foreign language classrooms have a balance between objective and subjective genres, 

which can prepare learners for circulating in all sectors of life, the ones where their identity should show, 

and the ones where language is neutral and impersonal.

Another important consideration is regarding being open to unique forms of expression. Although grammar 

correction is essential and should be conducted by instructors, uncommon structures or expressions have 

significant value regarding subjectivity. Students often use a literal translation of expressions from their 

first language into the second language. While this strategy might not be the best option concerning actual 

communication and might seem odd to other speakers who do not share the same linguistic background, 

this is also an opportunity for students to bring their own culture into their foreign language. 

Proverbs and expressions are of great value and represent a particular culture’s traditions; Brazilian 

Portuguese, for example, has many proverbs related to nature, one of the country’s primary symbols. The 

Brazilian Portuguese proverb Filho de peixe, peixinho é can be translated literally into English as The son of 

a fish is a little fish, meaning that children behave similarly to their parents. Perhaps the saying The apple 

never falls far from the tree would be the equivalent in English; however, instead of immediately correcting 

the student, which can attribute a negative connotation to their form of expression, teachers might instead 

choose to embrace the student’s expression as a cultural expression and, therefore, as a form of identity. This 

does not mean that equivalent expressions in English should not be taught, but it must be done carefully in 

order not to erase the students’ identity. By doing so, teaching becomes culturally responsive, incorporating 

features, experiences, and perspectives of ethnically diverse students into the teaching to make it more 

effective (Gay, 2002, p. 103).

This brings the discussion to the final consideration in the communicative language classroom: ensuring 

it is personal and safe. As explained by Wang (2021), because there is a connection between self-esteem 

and identity verification, there are consequences to potential failure in the emergence of second language 

identity. It is crucial for second language instructors to take into consideration that expressing the self in a 

second language itself is a vulnerability and, therefore, to create a safe and personal learning environment.

Building a safe learning environment for mistakes and self-expression in the foreign language classroom 

can contribute to students’ comfort in this new language. Strong and Buyukerol (2024) explain that by 

sharing personal learning experiences and struggles, instructors can contribute to building a safe space 

in which errors are not only accepted but expected. While many learners do not feel comfortable in the 

second language for fearing making mistakes, this approach normalizes errors and takes them as part of the 

learning experience. Not only is it important to build a safe place for errors, but teachers are encouraged to 
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normalize other kinds of vulnerability, for example, through sharing personal stories to build rapport and allowing students 

to share their own. In this context, personal expressions are perceived as welcome in the classroom and grammar mistakes 

as part of learning.

By adopting the considerations above, it might be possible to minimize the students’ sense of an alien voice when they 

communicate in their L2. Even if instructors cannot mitigate this issue entirely, understanding how one’s self-perception in 

the L2 can be affected and incorporating these reflections into the teaching practices are essential starting points to promote 

a meaningful language experience.

Conclusion

This article aimed to present some considerations regarding identity in a second language. This discussion concerns ESL 

teachers, given that they have an essential role in supporting students’ sense of self. It is through teaching methodologies that 

embrace subjectivity and allow learners to appropriate the language that instructors can have students who feel comfortable 

in the second language, who feel like themselves as they take over the second language as their own. To do so, as discussed 

in the previous section, it is fundamental to adopt a communicative approach that incorporates appropriable genres, is open 

to unique forms of expression, and is culturally responsive and personal. These discussions should not be finalized in this 

article, as there are further topics to be explored, such as innovative teaching methodologies to address the aforementioned 

factors and other surrounding issues that affect identity translation from L1 to L2.
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Under ideal circumstances, every LINC instructor would be trained with the skills and know-how of an 

instructional designer. But as the pandemic taught us, instructors are often left to struggle on their own 

and do their utmost to engage their learners. But there is one simple rule that can be borrowed from this 

profession—a design process known as ADDIE. And when used in conjunction with gamification, it can 

simultaneously simplify, energize, and revolutionize your students. 

This article will discuss a very brief overview of the ADDIE Model, how ADDIE maps onto LINC, PBLA, and 

Can Do statements, and how (by following ADDIE design process) gamification can meet the CLB and Can 

Do statements in an engaging way.

Welcome to the world of ADDIE

ADDIE is a learning design model used in various public and private industries to create and run training/

educational pilots (Elm Learning, n.d.). Due to the high costs of learning programs, much effort is placed on 

perfecting the design process. The pros and cons of this model are mixed online, since each industry’s needs 

will vary. Do not let this deter you. ADDIE can be more useful to a LINC instructor than one may think. 

As the acronym states, ADDIE stands for Analyse, Design, Develop, Implement, and Evaluate (E-learning 

Infographics, 2017; Elm Learning, n.d.; Penn State University, 2000; ). Think of it like this.  Analyse asks the 

who, what, and where questions; you are reviewing your needs assessments against your curriculum goals 

and the themes your students have agreed upon. 

Design asks how—how will this technique look: organizing your materials against those goals. Develop 

streamlines this process into a simple game structure for the limited time allotted. This forces instructors to 

go from theoretical to practice, quantifying those goals. Implement asks when do I put this into effect. Is it 

a warm-up activity? Is this consolidation practice? Evaluate asks what happened, and if you achieved your 

goals. Did this do what you wanted and would you do it again? 

Gamified ADDIE for LINC instruction
By Brittany Hack, Canada
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The ADDIE model can be used in a linear and or circular manner depending on the project design. If you 

have created a game and it was not successful (evaluation) in achieving your language learning goals, take 

the information from that evaluation and go back to analysis for the next iteration. But even a successful 

design can also benefit from another round of ADDIE, refining it, or possibly expanding the scope or 

adapting it to other language learning goals.

An instructional designer can help with the heavy lifting by modifying the bullets in the diagrams below 

into clear question statements tailored for LINC. They will do this by deep diving into the Portfolio-

Based Language Assessment (PBLA) principles (PBLA Practice Guidelines, n.d.) and Canadian Language 

Benchmark (CLB) curriculum (Centre for Canadian Language Benchmarks, 2013; 2019) for specific 

information.

1 2 3 4 5

Analyse Design Develop Implement Evaluate

Target Audience

Problem 
Identification

Learning Needs

Learning Goals

Available Resources 

Lesson Plan Outline

Methodology

Objectives 

Outcomes

Goals

Learning Activities

Create Assessments

Initial Management 
Approval 

Full Lesson Plan

Reviewing 
Resources 

Instruction 
Development 

Peer Editing/ 
Reviewing

Testing Digital 
Artifacts 

Management Final 
Approval 

Classroom 
Preparation

Environment Prep

Conduct 
Instruction/ 
Training

Student 
Participation

Surveys

Student/ Teacher 
Reflection 

Observations

Fill Out Assessments

Report to 
Management 

Review and Revise 
for Improvement

Table 1: ADDIE Linear Chart
(E-Learning Infographics.com, 2017)

								        Image 1: 
								        Instructional Design: The ADDIE approach 
								        (Branc, 2009 in E-Learning Infographics.com,
								         2017)
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Why ADDIE matters to LINC instruction

The PBLA (PBLA Practice Guidelines, n.d.) consists of 7 principles which include: being learner-centered, 

needs-based, real-world, task-based, CLB-aligned, competency-based, and having communicative 

competence. 

ADDIE aligns with most of these as the design model is learner-centered and outcome-driven. When an 

instructional designer identifies this type of alignment with a curriculum, they smile, for it is very clear that 

the model is good—in this case, a very good model for LINC. At the same time, the 2 remaining principles 

(real-world tasks and task-based learning) have a gap; it is at this point where the instructional designer 

will investigate more alternatives to meet expectations—in this case, to cover the 2 remaining two principles 

of PBLA. 

How gamification fills in the gaps for ADDIE

Gamification covers the remaining principles used in PBLA in two ways. First, gamification mechanics can 

act as a bridge to real-world tasks depending on the activities it incorporates. Second, different types of 

games may already include or can be adapted to, include task-based elements. Such inclusion of gamified 

features will likely be more forgiving when making mistakes. 

This environment could be very beneficial to students who are shy or who come from cultures that are 

critical of making mistakes (Jaramillo-Mediavilla et al., 2024). A gamified learning environment may ease 

this tension. Gamified lessons can also be adapted to include a wide set of age groups while maintaining 

a balance between active learning and having fun. With digital and physical options, the selection of past, 

current, and upcoming games is endless. With gamification, the LINC instructor has the flexibility to choose 

the most appropriate game(s) to utilize in their classroom.

Defining what gamification means to LINC

Online, there are many definitions of gamification—typically sector-specific in nature (Luo, 2021). Luo 

discusses multiple definitions, elements and approaches to gamification in learning. They review several 

studies that identify different gamification elements, such as badges, leaderboards, challenges, and points, 

which have been applied in educational contexts. It highlights how researchers often draw from existing 

gamification theories, adapt psychological and educational theories, or even develop their own unique 

gamification approaches to integrate game elements into learning environments.
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The growing amount and variety of games can also challenge the instructor’s interpretation of what a game 

should or could entail. Additionally, the CLBs and PBLA do not have any definition of what gamification 

entails to LINC. Without a clear unified explanation of these mechanics, implementation within Adult ESL 

will be challenging. Given this conundrum, the following definition is proposed.

Generalized Gamification Definition Prototype 

The incorporation of game-like features/ mechanics into nontraditional environments 

such as the workplace, social networks and/ or education. Its purpose is to engage/

motivate participants through collaboration and/or competition. As a result, some 

benefits of gamification may include, increased information retention, increased employee 

performance, increased student assignment completion rates, customer loyalty  etc.

(Hack, 2024a, p. 6) 

Gamification in a Language Learning Context

The incorporation of game-like features/mechanics into real or near real live settings 

as human interaction in the forms of listening, reading, speaking and/ or writing. Its 

purpose is to engage/motivate ESL learners via collaboration and/or competition. As 

a result some benefits of gamification may include, increased information retention, 

increased student participation, increased student assignment completion rates, etc.

(Hack, 2024a, p. 6)

The definitions listed above are only suggestions. Their creation was a result of amalgamating other 

perspectives (Camilleri & Neelim, 2024; Kapp (Guest), 2022; Lou, 2021; Secchi, 2023) with a LINC 

mentality. Though a starting point, this definition will need scrutiny by subject matter experts, volunteers, 

and shareholders with invested interest within the ESL and EAL community; a discussion needs to be had 

of what gamification means to the TESL Ontario membership. 

To bridge the gap between theoretical concepts and practical application, it is essential to view the LINC 

curriculum through the lens of an instructional designer. This approach allows us to translate the Canadian 

Language Benchmarks (CLB) into actionable strategies that enhance language learning. The upcoming 

section demonstrates how instructional design principles, when paired with game-based activities, can be 

aligned with both the Can Do Statements Guide and the broader CLB. By examining these benchmarks 

side-by-side with instructional design perspectives, LINC instructors can craft more engaging and effective 

learning experiences that cater to diverse learner needs.
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The below tables reference specific sections of the Can Do Statement (Centre for Canadian Language 

Benchmarks, 2013) and the Canadian Language Benchmarks PDF (Government of Canada, 2012). Please 

refer to them while reading these tables.

Can Do Statement Criteria Reflected in Gamification/ADDIE 
Design Perspective

CLB Level Language Skill

At the Benchmark, I can: General Outcomes

When student best

show your ability

Conditions (of the game)

Language tasks: “kinds of things that learners at this 
benchmark can usually do”

-	 Including general examples

Detailed Outcomes

Language production examples (as seen in cartoon 
speech bubbles)

Game Ideas

(From Centre for Canadian Language Benchmarks, 
2013, p. 10) (Hack, 2024a, p. 21)

Table 2: Comparing ‘Can Do Statements’ from the Perspectives LINC Instructors and ADDIE Designers Employing 
Gamification  

CLB Benchmark Level Criteria Reflected in Gamification/
Instructional Designer’s Perspective

Profile of Ability Outcomes

Competency Areas Language Skill

Competency Statements General Outcomes

Features of Communication Conditions (of the game)

Sample Indicators of Ability Detailed Outcomes

Sample Tasks Game Ideas

(From Government of Canada, 2012, p. XIV) (Hack, 2024a, p. 20)
Table 3: Comparing the Canadian Language Benchmarks Criteria and ADDIE Designers Employing Gamification. 

Linking ADDIE to LINC 

The LINC instructor does not need to be an instructional designer to follow the precepts of ADDIE design 

using gamification elements. In fact, the current curriculum materials that one uses every day in their LINC 

classroom reveal remarkable amounts of information that translates nicely into both ADDIE and game 

design. For those that take preference to the CLB: Can Do Statements (Centre for Canadian Language 

Benchmarks, 2013), the guide provides critical information about how to generate outcome statements and 
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the conditions that need to be produced in a game setting; these are components of your ADD (analyse, 

design, and develop) stages. Sometimes one can even draw game idea clues from the cartoon character’s 

discussion bubbles.  

For those seeking deeper knowledge, the CLB Curriculum Guide (Government of Canada, 2012) is a 

treasure trove of important information pertaining to the outcome statements (simplified to detailed), 

the language skills to assess during the game, conditions for the game setting, and some information that 

might shed light on game idea clues. 

These two documents are critical in building an ADDIE design that is in compliance with PBLA.  Regardless 

of which CLB level one teaches, this method of ferreting out LINC outcome/objective statements will help 

you use your time more efficiently and boost the quality of your ADDIE/gamification design. 

Assuming your students are appropriately placed, this essentially handles the ‘Analyse’ phase for you. Other 

institutional materials that are important to consider in the ADDIE model include: learner language needs 

assessments, learners’ language goals, classroom topic selection, classroom materials, methodology, and 

outcome and objective statements. This is your ‘Design’ phase.  If an instructor seeks to incorporate more 

materials, ADDIE principles can act as a filter to determine the most critical aspects of the information 

being collected. ADDIE is also designed for group work, meaning it is okay to ask another instructor for 

peer review or to help in the creation of the lesson plan.

Bloom’s Taxonomy for gamification and statement 
formulation

For most LINC instructors, engaging with Bloom’s Taxonomy (Fractus Learning, 2023) to create and fine-

tune objective and outcome statements is a task we are all too familiar with. This will give us a direction to 

‘develop’ our gamified learning. The quest to find the most powerful verbs to forecast our students’ actions 

for each assessment activity is endless. It is also a quest for many that may feel daunting, particularly when 

one is required to incorporate these facets with PBLA. Fortunately, authors Kapp et al. (2014) designed 

a very practical chart that incorporates Bloom and works with games. What is presented below is a 

modification of the chart, incorporating CLB levels, revised definitions of Bloom’s terms in this context and 

suggested games that fulfill these definitions. These are merely recommendations; ESL/LINC instructors 

should feel free to use their discretion to determine the adequacy of this chart for their situations.
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Blooms Revised Taxonomy Matched with Game Activties

CLB 

Level

Revised 
Bloom’s 
Taxonomy

Revised Definitions of Terms Associated Verbs Sample 
Game 
Activities 

Example 
Games

CLB

9 - 12

Creating Putting elements together to form 
a coherent or functional whole; 
reorganizing elements into a new 
pattern or structure through generating, 
planning, or producing. 

Assemble, Construct, 
Create, Design, 
Develop, Formulate, 
Write, Generate, Plan

Building, 
building 
your own 
world

Minecraft

CLB

9 - 12

Evaluating Making judgements based on criteria 
and standards through checking and 
critiquing. 

Appraise, Argue, 
Defend, Judge, Select, 
Support, Value, 
Evaluate, Critiquing, 
Checking

Strategy Chess, 
Stratego, 
Risk

CLB

8 - 12

Analyzing Breaking material into constituent 
parts, determining how the parts 
relate to one another and to an 
overall structure or purpose through 
differentiating, organizing, and 
attributing.

Compare, Contrast, 
Differentiate, 
Discriminate, 
Distinguish, Examine, 
Experiment, Question, 
Organize, Attribute

Allocating 
Resources

Civilization 
V, Age of 
Empires, The 
Sims, 

CLB

6 - 8

Applying Carrying out or using a procedure 
through executing or implementing.

Demonstrate, 
Dramatize, Employ, 
Illustrate, Operate, 
Schedule, Sketch, 
Solve, Use, Execute, 
Implement

Role 
Playing

Video-based 
sports 
games, 
Red Dead 
Redemption

CLB

4 - 6

Understanding Constructing meaning from oral, 
written, and graphic messages through 
interpreting, exemplifying, classifying, 
summarizing, inferring, comparing, and 
explaining.

Classify, Identify, 
Locate, Recognize, 
Report, Select, 
Interpret, Exemplify, 
Summarize, Infer, 
Compare, Explain

Puzzle 
Solving, 
Exploring

Myst, Clue

CLB

1 - 3

Remembering Retrieving, recognizing and recalling 
relevant knowledge from long term 
memory. 

Define, Duplicate, 
List, Memorize, 
Recall, Repeat, 
Recognize

Matching, 
Collecting

Hangman, 
Trivial, 
Pursuit

Kapp et al., 2014,  pp. 44–45

Table 4: Adapted Bloom’s Revised Taxonomy Matched with CLB levels and Game Activities.

The discussion will start with the second column referred to as Revised Bloom’s Taxonomy.  This column 

will likely be very familiar to the ESL/EAL instructor community. The exact same wording is used to 

describe the lower and higher orders of thinking. Nothing has changed at this point in this model. 

The third column, the Revised Definitions of Terms, is where the change in Bloom’s Taxonomy begins. 

Kapp et al. (2014) decided to dive deep into the world of instructional design by changing the definition of 

each order of thinking verb into game-like definitions.  
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In the fourth column, the instructors pull verbs that are primarily associated with game-like habits. To 

help further illustrate this, column five, ‘Sample Game Activities’, provides examples of types of games one 

would likely play for each order of thinking. To prove this logic, Kapp et al. (2014) provided actual game 

examples in the last column of their diagram. This is powerful. It demonstrates examples of games people 

play daily that have learning potential within a classroom. 

These examples highlight how Bloom’s Taxonomy, when combined with gamified elements, can bring a 

new level of engagement and clarity to instructional design. By mapping game-related activities to different 

cognitive levels, instructors can create more immersive learning experiences that align with specific 

educational goals. However, to effectively implement this in a LINC classroom, it is crucial to develop 

clear and measurable outcomes and objective statements that guide both instruction and assessment. 

This is where the integration of Bloom’s verbs and gamification principles becomes essential for crafting 

statements that are both actionable and relevant to the learners’ real-world language needs.

While Kapp et al. (2014) have produced their list of video games that satisfy these learning/Bloom’s criteria, 

there is no reason a LINC instructor could not adapt this and apply it to their learning situations. For 

example, a CLB level 4 learner would be focused on understanding according to Bloom. This would involve 

recognizing and recalling relevant knowledge from a lesson, perhaps by identifying and comparing. A good 

puzzle game for this could be the classic board game Guess Who?. Players have to identify one unique face 

by asking simple questions: “Does your person have glasses?” “Do they have a mustache?” “Are they old?”. 

These then map well onto Can Do statements (Centre for Canadian Language Benchmarks, 2013, p. 7) like 

“Interacting with others: can ask simple questions about appearance” and a CLB 4 Profile of Ability Across 

Stage 1 Speaking “Communicating information about common everyday activities, experiences, wants and 

needs” (Government of Canada, 2012, p. 38).

Outcome statements and objective statements

The last and most difficult part of this exercise is the formulation of outcome and objective statements. 

Please be aware that this is only one way to craft these statements, and it is intended to help new LINC 

instructors. Veterans in the profession will likely have alternative methods. 

For the outcome statements, consider the following: The outcome statement should be written in present 

tense. The strong verb selected is associated with the gaming activity. The sample indicators of ability are 

included with revisions (as needed). Finally, the situational setting being used incorporates elements of the 

game.
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Outcome Statement Formula

The Learner 
Can

= Strong Verb 
from Bloom’s 
Taxonomy

+ Sample Indicators of Ability  
X   Revisions

+ Situational  
Setting

Example 

The Learner 
Can 

= Identify + Individual Familiar Words 
and Short Phrases used in 
Common Courtesy Formulas

+ When Asked 
By the Host in 
a Game Show 
Setting

Table 5: Outcome Statement Formula Example (Hack, 2024a, p 26)

When using this formula to make objective statements, observe the following procedures. Formulate the 

statement in the future tense. Select a strong verb that is associated with the gaming activity, making sure 

the phrase incorporates the sample indicators of ability, the needs assessment and learners’ language 

goals.  Select a measurement that can be tangibly assessed. Ensure the situational setting that is selected 

incorporates elements of the game.

 Objective Statement Formula

The 
Learner 
Will Be 
Able to

= Strong Verb 
from Bloom’s 
Taxonomy

+ Same Indicator of Ability 
X Needs Assessment and 
Learner’s Language Goals

+ Quantity + Situational 
Setting

Example 

The 
Learner 
Will Be 
Able to

= Identify + Individual Familiar Words 
and Short Phrases When 
Asked Simple Questions 
About Their Identity

+ In 1 or 
2 Short 
Turns

+ Initiated By 
the Host

Table 5: Objective Statement Formula Example (Hack, 2024a, p. 26)

These outcome and objective statement formulations are the culmination of integrating the ADDIE model 

with gamification principles in LINC instruction. By thoughtfully crafting these statements, instructors 

can ensure that their lesson plans are not only aligned with PBLA guidelines but also tailored to the 

diverse needs of their learners. The emphasis on clear, actionable verbs and measurable goals echoes the 

structure of ADDIE’s stages, providing a consistent framework that facilitates both student engagement 

and meaningful assessment. Additionally, this allows instructors to select/create games that have these 

objectives as part of their core mechanics—ensuring that objective, outcome and game are aligned.

Conclusion

As we have seen throughout the article, the integration of gamification within the ADDIE model enhances 

the learning experience by making it more dynamic and student-centered.

By examining each stage of ADDIE and aligning it with CLB and PBLA principles, we uncovered the 

potential for creating structured yet flexible games that satisfy learning outcomes.  



ARTICLES

TESL Ontario | CONTACT Magazine  |  November 2024–43–

By thoughtfully integrating game mechanics into lesson planning, LINC instructors can create an engaging, 

interactive environment that not only meets curriculum goals but also fosters a supportive space for learners 

to experiment, collaborate, and thrive.  

As you embark on your own journey with the Gamified ADDIE model, remember that the process is as 

adaptable as the learners it serves. The potential for creativity is boundless, and with thoughtful planning, 

you can craft experiences that are both educational and enjoyable. By combining the structure of ADDIE 

with the motivational power of gamification, you’re not just teaching language skills—you are creating 

memorable learning experiences that resonate long after the lesson ends.
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कोस-कोस पर बदले पानी, चार कोस पर वाणी (Kos-kos par badle paani, chaar kos par vaani). The English translation 

of this famous Hindi idiom is: In India, the taste of water changes after every mile & language after every 

four miles. This rhyming poetic aphorism reflects the diversity of languages and dialects in India (Narayan, 

2017), where citizens experience multilingualism almost unconsciously in their daily lives. I was born and 

raised in India, a country of 22 scheduled languages with official status (not including English), around 400 

languages spoken by a million or more people each (Gopinath, 2023), and thousands of recognized dialects 

and identified mother tongues. Most children are multilingual before beginning primary school, learning 

one language—their mother tongue—at home (mostly Hindi or their state’s official language), one or more 

in the surrounding community, i.e. a language with a national presence (Hindi or English), and then a third 

or even fourth as a school language, a medium of instruction (mostly English). Contrary to the common 

misconception, there is no language called Indian; there are several Indian languages or languages spoken 

in India, such as Hindi, Bengali, Punjabi, Marathi, Gujarati, Telugu, Tamil, Kannada, and Oriya. Alongside 

Hindi, English is the lingua franca of this country with the largest population in the world. This narrative 

essay is an attempt to share my linguistic journey that started in India and figure out my love language, the 

language in which I am comfortable expressing love.

Since childhood, I had a fascination for languages. I grew up in a multilingual household, as my father’s first 

language is Hindi, my mother’s first language is Punjabi, and my late paternal grandparents’ first language 

was Haryanvi (a dialect of Hindi). English was the medium of instruction in my K–12 convent school, set 

up by a British woman in 1914 before India’s independence from the UK. So, I grew up speaking these four 

languages simultaneously, tilting more towards Hindi and English. I also comfortably understand Urdu 

and some street dialects of Hindi. Although I performed well in maths and sciences in school, I realized I 

was naturally drawn to languages, literature, and artistic expression in literary texts. I would take delight 

and pleasure in reading stories, novels, and poetry, both in Hindi and English. I remember learning some 

Sanskrit and French in my middle and high school years, but I did not retain them because of a lack of 

practice in conversational exchange. 

The language I love or my love language?
By Kanika Verma, Canada
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The urban socio-cultural environment I grew up in, in New Delhi, India’s capital, privileged English-

speaking people in several aspects. I agree that “in the modern world, monolingualism is not a strength 

but a handicap” (Crystal, 2006, p. 409). The Anglophone sections of the Indian population are treated with 

respect and favouritism and are perceived to be more cultured, educated, knowledgeable, elite, and even 

rich. I started speaking and learning English in kindergarten. My entire education has been in English-

medium schools and universities. Despite a common assumption that English is widely spoken in India, it 

has been estimated that about two-thirds of Indians are below the A1 (basic) level of proficiency (Graddol, 

2010). Even people educated in English-medium in India who speak good Indian English (Gopinath, 

2023) code-mesh (Young, 2010) frequently. For example, in my everyday linguistic journey, I code-mesh 

using Hinglish effortlessly and smoothly. Hinglish, code-switching and translanguaging between Hindi 

and English, is spoken by upwards of 350 million people in urban areas of India and is also the fastest-

growing language of India. It has now become the lingua franca of India’s young urban middle class, and 

more people are fluent in Hinglish than they are in English (Nordquist, 2018). I took pride in being able 

to confidently communicate in English as I navigated my everyday life in India. The language we take for 

granted growing up is our first language because we have a love-hate relationship with it. At my K–12 school, 

we were discouraged from using Hindi or any other Indian language; we were even looked down upon 

if we did so. But I never completely left Hindi, even after emigrating from India. For several million in 

urban India, using Hinglish is not a choice—they cannot speak monolingual Hindi, nor monolingual English 

(Nordquist, 2018). I am the same when I converse with my family or friends from India. However, I spoke 

monolingual English at school and work when I lived in the US for nine years after moving out of India in 

my mid-20s. Now, I speak monolingual English at work as I live in Canada. If I had moved to the US/Canada 

in my teenage years or earlier, I would have lost my mother tongue, Hindi. When I interact with people in 

the US or Canada who left India when they were kids, I observe that they have nearly lost their Indian first 

language. They can understand their mother tongue, but they are uncomfortable speaking it. They can also 

not read and write in their first language anymore. However, I kept my Hinglish active by continuing to use 

it in everyday conversations with family and friends and my Hindi alive by practicing it in my literary art. 

मैंने हिन्दी का साथ कभी नहीं छोड़ा, हिन्दी ने मेरा हाथ कभी नहीं छोड़ा. I wrote this poetic verse in Hindi which loosely 

translates into English as: I never left Hindi’s company, Hindi never left my hand. Hindi and I supported 

each other all along, even after migrating out of India for good. So, I consider languages as living entities; 

they are alive if you keep watering and nurturing them. 

At times, my acquaintances in India would write to me in my social media inboxes, “Oh, you wear Western 

short dresses and skirts in North America and write Hindi poetry.” If you are a literary scholar in Hindi (or 

any Indian language), you are expected to wear traditional Indian attire, such as a saree or salwar-kameez 
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for women. So, people ascribe dressing sense to language too, just like they would ascribe skin colour to 

language. Weird! If I wear short Western dresses living in North America, I should be writing English 

poetry, not Hindi. There are several theories about connecting clothing with communication, but how can a 

woman in a Western skirt and blouse write and recite poetry in Hindi? It upsets many cultural gatekeepers 

in India. I have been writing and publishing poetry for more than ten years. After experimenting with 

writing poetry in Hindi, English, and Punjabi for a while, I realized that I express myself well in Hindi 

in the artistic plane. The benefit of multilingualism in practicing any literary art is that you can educate 

yourself in a new culture and literature through its language. To write poetry, it is important to read poetry, 

in abundance. Although I prolifically write poems in Hindi now, I still enjoy reading poetry in English, 

Punjabi, and Urdu. This enriches my vocabulary in a multilinguistic context and helps me code-mesh in 

expression which is still Hindi-dominant but widely accepted in today’s versatile poetic landscape in India. 

It equips me with more colours to paint my poetic canvas with. This would be an example of additive 

multilingualism at an individual level, just like in India at the country level. “The difference between additive 

and subtractive multilingualism, whether it is in the individual, the community or the country, lies in the 

nature of the dynamics of change in the functional relation between the languages in the repertoire and in 

the direction of change, whether it is unilateral or multilateral, with regard to hierarchy in the network” 

(Annamalai, 2003, p. 114). Considering Annamalai’s suggestion on a positive note, I might start writing 

poetry in Punjabi again depending on several other variables like my everyday practice of the language, 

motivation in my surroundings, continuation of my reading in Punjabi, etc. I connect this with Annamalai’s 

(2003 ) point about the structural relationship significant to multilingualism which he articulated as “the 

majority versus minority relation, which derives from the size of the population and/or extent of the power 

of the speakers of the languages” (p. 115). After moving to Brampton, a city in the Greater Toronto Area 

(GTA) of Canada with a majority Punjabi immigrant population from north India, five years ago, there has 

been a significant improvement in my Punjabi vocabulary, accent, pronunciation, and contextual meaning 

comprehension. Who would have thought I would become better and more confident in another Indian 

language after moving to Canada? This is one of the effects of globalization and the dominance of Punjabi-

speaking immigrants from the north Indian state of Punjab in Canada. We learn language in exchange. I 

could improve my Punjabi largely because of the majority factor discussed by Annamalai (2003). Applying 

multilingualism to my experience in poetry writing, I agree with Annamalai (2003 ) that “every language is 

an asset in different ways and no language is a liability” (p. 117). 

Living in English-speaking countries (the USA and Canada) for over 15 years now, I have never faced any 

real linguicism probably because I am confident about my English language skills, and I consider English 

to be my co-L1 along with Hindi. Though, a couple of times, a few people have rhetorically asked me, “Oh, 

you look brown, you speak good English?” or “You are from India, how do you speak such good English?” 
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You may want to consider this as subtle linguistic discrimination! I still pronounce several English words 

in an Indian accent. In my personal experiences and interactions with people from all over the world in 

the US and Canada, I have seen people (with various L1 backgrounds) fearing and traumatized by English, 

just because they have to go through rigorous language eligibility tests (such as IELTS) for their permanent 

residency or citizenship. Several people think of themselves as worthless or unprivileged just because they 

are not fluent or proficient in English. This hurts me. My father, who cannot speak good English, used to 

tell me that the purpose of any language is to get your message across. I used to correct, and even mock, his 

English pronunciation growing up, but he would still be confident travelling and navigating the world with 

his broken, raw, and Indian English. Today, being an ESL (English as a Second Language) and EAP (English 

for Academic Purposes) instructor for more than six years, I empathize with my parents and many others in 

their shoes who are not proficient in English or any other foreign or additional language but still keep trying 

and ultimately make it big in their lives. 

I have been translanguaging, code-switching, and code-meshing all my life, even when I did not know the 

meaning of these terms. I write in English for my professional pursuits and in Hindi for my creative passion. 

Today, Hindi and English are my Yin and Yang. If one is my sun, the other is my moon. I cannot imagine 

my being without either. I love both these languages. Both are also my love languages, in which I freely and 

passionately express love.
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Background

In 2013, as part of the response to the ongoing emphasis on employability training for newcomers to 

Canada, Conestoga LINC (Language Instruction for Newcomers to Canada) created a LINC to Work class. 

For over a decade, Conestoga LINC faculty have been instructing student-focused LINC to Work lessons on 

employment-related information, once a week for 3 hours in the morning from 9AM–12PM. The person 

who teaches the LINC to Work class is usually someone other than the main teacher who teaches the other 

4 mornings each week. To aid the LINC to Work teachers, specific module banks were created with themes 

such as resume writing, interview skills, and job searching techniques to teach within the employment unit. 

The employment focused class has been one of the distinguishing features of the Conestoga LINC program 

and there was a lot of pride in being able to offer this to learners.

Each year, Conestoga LINC reviews their programming and identifies strengths and areas of improvement. 

It was during this Annual Program Reflection (APR) exercise in June 2023, that LINC to Work came under 

the microscope. There was an indication that the LINC to Work classes may be an area in need of review. 

Staff and faculty reported that students were not engaged or interested in LINC to Work classes. The faculty 

also reported that LINC to Work class attendance was lower compared to the other days of the week, as this 

class may be perceived as less important than the main class. After 10 years of offering this class, it made 

sense to evaluate the effectiveness of LINC to Work to ensure its validity. A small committee was formed to 

discuss how to go about this in a methodical way.

First, we developed questions about the LINC to Work model:

•	 What were/are the theoretical underpinnings, best practices, or research findings supporting our 

LINC to Work programming model?

•	 Are LINC to Work classes valued by Conestoga LINC learners?

A decade in the making: A review of LINC to Work 
programming at Conestoga LINC
By Salome Bhaskar, Canada
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•	 Is attendance lower in LINC to Work classes compared to the main classes?

Is there a need to conduct research on this topic?

These questions led the committee to delve further into discussion. They discussed benefits of LINC to 

Work classes as well as the objectives of the class which is to get as many newcomers working as soon as 

possible in Canada.

The LINC to Work program offers a range of benefits designed to support clients in their job search and 

professional development. It assists clients with resume writing and interview skills, teaches employment-

related vocabulary and conversation strategies, and familiarizes them with Canadian work culture, values, 

and norms. Additionally, the program imparts transferable skills and educates clients on health and safety 

issues and practices, ensuring they are well-prepared for the Canadian workplace.

The challenges, however, continued to resurface starting with the perception that LINC to Work classes 

have poor attendance. Anecdotes of learners who did not attend classes because they felt they did not need 

a job in Canada were brought to the discussion. Another challenge, due to continuous intake, was that LINC 

classes may see new sets of students in their classes regularly. The difficulty in setting goals and getting 

assessments done in LINC to Work classes when faculty only see the students once a week was obvious.

In addition to listing the challenges, other suggestions were presented. For example, it was suggested that 

the name and focus of the course change, or that LINC to Work class be more than one day a week. It was also 

suggested that LINC to Work class be removed altogether. Ideas of citizenship classes or computer classes 

were brought forward as replacements for LINC to Work classes. Incorporating volunteer opportunities for 

the learners and including more guest speakers were other suggestions for innovative programming.

The most important question that should be explored became clear: Should Conestoga LINC continue with 

LINC to Work classes?

Research Begins

To come to an informed decision, the committee decided to conduct an action research project. Our process 

involved four stages: planning, acting, observing, and reflecting as illustrated by presenters Patricia Chandler 

et al. (2014).

Action research: Conestoga LINC’s process 

•	 Planning: We hosted a brainstorming session with a committee and discussed research process and 

guiding questions.
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•	 Acting: We conducted 2 sets of data collection periods (before and after), including faculty and 

learner surveys, attendance data, and PD sessions.

•	 Observing: We set up an MS Teams chat to monitor progress and challenges.

•	 Reflecting: We compared 2023-2024 data and wrote a review.

We started the planning stage in June 2023. We identified potential issues from the Annual Program Review 

(Conestoga LINC Program Instructors, 2023) (See Appendix). We collected feedback from SATS (Student 

Appraisal of Teachers). We also collected the attendance data from February 2023 to May 2023 for all the 

LINC to Work classes in our program. Then, we created a student survey with opinion questions about LINC 

to Work. Results from the early 2023 attendance data were inconclusive; some classes saw better attendance 

for the LINC to Work classes than the regular classes while other classes experienced the opposite. Overall, 

there was no evidence to prove that LINC to Work classes across the program had a uniform or significant lack 

of attendance as reported in the Annual Program Review.

Here is a snapshot of the attendance for February 2023 across 3 LINC sites:

Attendance date for February 2023

As illustrated, attendance is an issue for select classes only. There was speculation around rationalizing this 

data, but this further indicated that this was an area that could benefit from further attention and support.

An initial survey was sent to all learners across sites. The four questions on the survey are listed below:

1.	 Do you like LINC to Work classes (Why or why not?)

2.	 How does LINC to Work help you?

3.	 How can LINC to Work be better?

4.	 What other topics do you want to learn instead of LINC to Work?

The initial survey results showed that learners in general liked the LINC to Work classes, and they listed its 

numerous benefits like improving interview performance, building confidence in speaking in employment-
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related situations, and understanding the Canadian workplace culture better. In terms of areas needing 

improvement, learners mentioned that adding more field trips, volunteer opportunities and guest speakers 

would be appreciated. Although they indicated a likeness for LINC to Work classes, learners also mentioned 

the desire to have focused classes on computer skills, financial literacy, and some job specific courses.

With such positive results, there was a debate on whether it would be useful to continue to follow the Action 

Research Plan in September 2023. We decided to continue the project to see if we could address the negative 

perception and reports from staff. We also wanted to have a record of the reasons “for” or “against” a decision 

to continue or discontinue LINC to Work programming. We also felt that after a decade of LINC to Work 

programming, a comprehensive review was timely.

Research continues

In September 2023, Conestoga LINC held a PD (Professional Development) where we outlined the benefits 

of LINC to WORK classes and had the attendees brainstorm ways to improve the program. The three areas 

that we wanted to focus on when teaching employment to LINC learners center around building community, 

maintaining relevance, and encouraging conversation. LINC to Work teachers were challenged to maintain 

a sense of community with their classes because they only saw them once a week. The main classroom 

teachers were asked to play a role in encouraging their learners to attend LINC to Work class and to spiral 

information as they try to integrate the relevance of LINC to Work lessons with the regular class. Working 

together with the main classroom teacher to spiral as much as possible would be the key. Spiraling themes, 

grammar, and vocabulary to create a seamless week of programming would require some additional 

communication, but would result in a strong sense of unity, community, and connectedness throughout the 

semester.

Incorporating volunteer opportunities into LINC to Work classes was another great idea that came up during 

the PD session. This would take much more planning, but the transferrable skills would be worth the effort. 

Many may not be looking for jobs, but learning to volunteer in Ontario could boost their confidence and 

citizen-involvement in English-speaking environments. After receiving so many enthusiastic suggestions, 

the meeting ended with plans to discuss this further the following month and share observations and 

findings once the research was complete.

After the meeting, a Microsoft Teams chat for LINC to Work instructors was set up in September 2023 to 

provide additional encouragement and support throughout the semester. We asked teachers to report on 

attendance and share best practices on that channel. Teachers shared ideas, best practices, concerns, and 

comments.



ARTICLES

TESL Ontario | CONTACT Magazine  |  November 2024–54–

Here are some of the LINC to Work teachers’ reflections shared on Teams during the months of September 

and October 2023.

I had an enthusiastic class.

Some students have never worked before, but they expressed their interest in finding a job 
in Canada.

They completed a survey by the end of the class. The feedback was positive.

They were a very motivated group of students and willing to learn about the Canadian 
workforce.

The students were engaged and eager to learn about job searching.

They all seem engaged, though there are a couple of them who have said they have no 
interest/intention of ever having a job interview in Canada.

Attendance is getting better, which is good!

During the faculty meeting in October, teachers were asked to provide feedback in a Padlet© on how to or 

how they are currently improving L2W attendance. Again, a key theme was the importance of cooperation 

between the main teacher and the LINC to Work teacher. One

respondent wrote: “A teacher wishes a great LINC TO WORK class the day before and asks the learners 

about what they did in LINC TO Work when she sees them again. She reinforces the usefulness of the 

language skills they are learning in the LINC TO Work class and talk how they can be used in many aspects 

of daily life as well.” Other suggestions included providing “a welcome to LINC to Work class instruction 

sheet with the goals” and sending “an email a day or two before class to remind the students of the LINC TO 

WORK class schedule.”

Sample of Padlet Activity during PD.
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LINC to Work teachers who experienced low attendance were encouraged to communicate with their main 

classroom teachers and expand the scope of their lessons to include functional language. Teaching functional 

workplace English like giving instructions, asking for help, making small talk etc., is a good option for LINC 

to Work classes as these skills are not only important for work, but useful in our everyday lives. Teachers 

could find materials from the module bank, Elli.com©, Live Worksheets©, Lingua House©, and other 

materials in the resource area of the LINC center. This was a suggestion to ensure that they were meeting 

the needs of their learners and providing relevant lessons according to the LINC values of student-centered 

learning and needs-based programming as expressed by each class.

Observations

Backed with support from colleagues, administration and leadership, we were pleased to observe and learn 

the following through the Teams chat by the end of 2023.

•	 L2W classes were going on without any major dips in attendance.

•	 Learners needed to hear that they are learning useful English in this class, irrespective of their 

career goals.

•	 Having assessments from this class as PBLA artifacts is a key factor for taking this class seriously.

•	 The involvement and interest shown for this class by the classroom teacher is an important boost 

for the learners.

•	 LINC to Work teacher feedback may indicate a shift in their overall perspective of the LINC to 

Work class to become more positive.

Best practices identified

Moreover, LINC to Work teachers continued to send feedback about best practices and attendance 

information also via Teams. Here are some samples:

•	 Varying activities has made the class interesting. I introduce more pictures, simulations, 

conversations, and dialogues.

•	 Introducing the various outcomes that we learn related to the jobs into other aspects of on customer 

life, involved all the learners and they all participated.

•	 Attendance in my online CLB (Canadian Language Benchmark) 5/6 class has also been consistent 

with 16 or 17 out of 20 students attending every week. The students are currently learning how 
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to make direct and indirect request at work by applying modals of request and polite expressions 

to soften their requests to co-workers and supervisors. Students were given different scenarios 

and in the breakout rooms, they worked in small groups and practiced making requests with 

their classmates. They shared their dialogues with the rest of the class, and I provided feedback 

to the diverse groups. Students are enjoying this module and are actively participating in the 

class activities. A few students shared with me that they like the topic because they could use the 

expressions and modals of requests in different contexts beside making requests at work. Next 

week, the students will learn how to apply rising and falling intonations when making requests 

and how to politely refuse a request at work.

•	 Attendance was consistently good. There were only two absentees last week. Learners studied 

about taking inventory in a restaurant. The class conducted an inventory of the computer lab 

in groups and compared the results. It was a very engaging and interactive activity. Learners 

enjoyed it. The idea that all the workplace skills are real life skills for everyone, was emphasized.

•	 My 7/8 LINC to Work class has been great. Usually only 1 or 2 missing each week. There are 14 

students on the list and consistently 12-13 come every Friday. We learned about describing skills 

(hard and soft) and then moved into resume writing in Canada. After completing resume writing, 

the students expressed interest on continuing with the next step of writing a cover letter. Only 1 

student in this class had ever written a cover letter before, so this was a great topic to talk about. 

We began cover letters last week and students have been very engaged and active in these lessons. 

My class is Hyflex and now there are more in-person learners than online! It has been going very 

well for me.

•	 My CLB 1/2 LINC to Work class is doing very well. Attendance has been consistent most weeks;18 

out of 21 students attended class this past Monday. We have completed the module «Starting work 

in Canada» and students have chosen a new one already: «Understanding Job Ads». Students 

were able to upload their artifacts to their e-portfolios and have completed H5P’s activities on 

Avenue.

•	 Attendance has stayed the same over the last few weeks. 15-16 out of 20 students attend 3/4 in-

person classes.

Closing the loop

To wrap up the research, we repeated the 2023 data-collection process of the Action Plan in 2024. These 

surveys were done the same way as last year to compare them directly. We received and analyzed the results 



ARTICLES

TESL Ontario | CONTACT Magazine  |  November 2024–57–

to make an informed and well-documented decision as to whether we recommend the continuance of LINC 

to Work programming.

•	 We sent the same survey questions from the 2023 survey to our learners. The questions are below:

•	 Do you like LINC to Work classes? Why or why not?

•	 How does LINC to Work help you?

•	 How can LINC to Work be better?

•	 What other topics do you want to learn instead of LINC to Work?

We sent surveys to our faculty. The questions were inspired by the Annual Program Reflection questions 

in 2023.

•	 What is the goal of LINC2Work classes?

•	 Are we meeting the goals?

•	 What best practices did you try after our initial discussions on renewing L2W? (Classroom teacher’s 

involvement/ individual attention to learners’ needs/ introducing various activities or lessons)

•	 What were the results after following the best practices? Explain what you did and the results.

We collected attendance data for the same period as we did in 2023.

•	 The Learners’ survey showed once again that most learners liked the LINC to Work class. They 

listed the various uses/benefits of the class and provided additional feedback for the LINC to Work 

classes. Here are some sample responses:

Learner feedback on L2W benefits Learner feedback on L2W and additional 
topics

It helps me to be more communicative in 
different fields.

It helps us with work safety environment.

It helps to found better job.

LINC to work helped me how to put my foot in 
the door.

We learned new words about work and 
learned about the labor market in Canada.

Organize job fairs, networking events and 
workshops.

It would be better if we had the chance to meet 
with the HR or recruitment manager or others to 
gain a better understanding.

How to work on a computer

Add some lessons about financial matters.

I hope to learn English that I can actually use in 
life. How to deal with life’s unexpected situations. 
For

example, how to handle a traffic violation or 
accident.
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The faculty survey showed that teachers in general are happy about the L2W classes and with varying 

degrees of motivation and encouragement, students understood the importance of attending this class. 

Faculty responses have improved since the last survey; however, there is still some concern for the small 

percentage of learners who have jobs and still do not attend these LINC to Work classes.

The attendance data showed that there is a small difference in attendance between the L2W classes and 

the regular classes in 2024 when compared to 2023. in February 2023, the differences in attendance with 

regards to the average number of absences among the 3 centers was 24. In the same month a year later, that 

number decreased to 14. Although it is known that are many factors affecting the attendance, this is still 

considered a great improvement and may be attributed to some degree to the work being done with LINC 

to Work classes.

Attendance data for February 2024

Conclusion

In conclusion, we discovered that there were 3 main keys to re-energizing our LINC to Work classes:

•	 Provide support for LINC to Work faculty. The best practices shared by teachers on TEAMS serve 

as valuable encouragement to the LINC to Work instructors. This sense of camaraderie should 

enforce the importance of teaching employability skills to language learners.

•	 Request that main teachers collaborate with LINC to Work teachers when possible and that they 

encourage their learners to attend LINC to Work classes.

•	 Allow a broader range of material to be taught to address the needs of the class, thus demonstrating 

that skills and language related to employability are transferrable to other aspects of life.

With a focus on getting our learners working, we decided that there is a strong reason to keep the name 
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as LINC to Work. More work can be done to conduct a comprehensive literature review to benefit those 

supporting LINC to Work faculty to a greater extent, but all in all, we are happy to report that LINC to Work 

will continue to enhance the learning experience for our students. Our Action Research Plan has not only 

informed but strengthened our position in this decision.
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Appendix

Annual Program Review – June 2023

Goal of L2W classes? 

•	 It depends on the learners’ goals. Certain groups aren’t interested in L2W, and attendance could be 
better. In my opinion, 5/6 and 7/8 would benefit from more L2W classes.  

•	 For higher level learners who are nearing completion of the program and planning to work in 
Canada, definitely!  

•	 For some lower-level learners who have no plans to work in Canada because they are not quite 
there yet in how to organize and plan for their future, maybe not so much.  

•	 In the past, I have had lower-level students ask for a 3-hours computer class, instead of L2W. Or, 
how about a Citizenship Class!  

•	 L2W seems to generate an attendance issue that is concerning. Also, only morning classes get it. I 
polled my 5/6 students last week and they want more L2W. Also, several wanted more computer 
skills training (the YMCA programs do not offer childcare). Can L2W be threaded through all 
classes?  

•	 I believe the goal is to prepare students for the workforce, but I don’t know if it is meeting that 
purpose. I think at Stage 1, LINC to Work might not be the most effective use of time. In Stage 1, 
students don’t have the language to find jobs in their field or much above entry level positions or 
factory positions. I’ve noticed that many students aren’t planning on getting jobs (housewives, 
etc.) I also think the way it is set up isn’t helpful. Once a week (with a different teacher) is a bit of a 
jarring breakup to a week and you need to spend so much time reviewing from the previous week. 
I know many students who consistently don’t come on LINC to Workdays because it just doesn’t 
feel useful to them.  

•	 I think we have to ask ourselves as a program if learning English for work is what students want. 
I think if they did, they would choose it in the needs assessment. I rarely have students choose the 
employment theme.  

•	 L2W has always been a difficult class because some learners enjoy it and find it very useful. Others 
choose not to come to class because it isn’t useful for them. Attendance tends to be low on L2W 
days. I feel as though we need to rethink how it is done.  

•	 I don’t think the students are ready to work in the near future, most of them are stay-at-home-
moms with young children and they are not getting to practice their English outside of class time, 
so their level is remaining quite low  

•	 Preparing learners for work in Canada. Yes. Less because students are always requesting learning 
computer skills. Volunteering should be a major component of LINC to Work, with guest speakers, 
and local opportunities for them.  

•	 The goal of L2W classes is meant to help students find jobs and learn about working life in Canada. 
I think this is essential. I have known many students who wanted haven’t wanted it, and skipped 
that day, but I have known many more who felt it was the most important class. Many students 
even in the lower levels want and need to find work in Canada. It’s not easy, but L2W helps them 
find it. I think it’s important.  
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•	 The goal is to help students communicate effectively in the workplace. However, more of our 
students are already working, or have no interest in working. Some students who have steady 
employment may not attend L2W classes because they may not understand the goal of the class. 
Can it be called something else? LINC for the Workplace or LINC Workplace Communication? 
This might help boost student interest.  

•	 It is a big challenge to meet goals when you only have class once a week. You don’t get the same 
students that attend classes, so you spend a lot of time reviewing and repeating the same materials 
again and again. Students do not enjoy L2W, and it is very difficult to comprehend in the lower 
levels. Many students do not attend L2W classes because they do not care for the subject matter.  

•	 I think it is enough.  

•	 In my opinion, LINC to Work classes are less efficient compared to teaching an employment 
module in a regular class. It’s not easy to teach a class once a week: a lot of time is taken to review 
as students forget what was done the week before; it’s harder to prepare students for assessments. 
Additionally, some students miss L2W classes each week because they are not interested in working 
at this point. I’d prefer to let students choose employment modules instead of teaching them L2W 
once a week.  

•	 The goal of L2W classes is to teach learners how to look for jobs, write resumes, prepare for 
interviews and learn workplace related vocabulary so they can be successful in their new jobs. I 
believe we are meeting those goals. The afternoon students would benefit from having an L2W 
class.  

•	 I think that LINC2Work classes are important. However, I think they would be more effective 
taught as a module rather than once a week. Students see it as a day off, and in the lower levels 
it is impossible to get anything done as a teacher because you constantly have to review since it’s 
only once a week. I have taught LINC2Work as a module and it was overall WAY more effective. 
Students were able to work streamlined on the material rather than stopping and only doing it once 
a week. Trying to fill the gap with absences and review made it impossible to really move forward 
with the class once a week. However, I think the material is VERY important for the students. 
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Many teachers I’ve been speaking with believe that large language models (LLMs) like ChatGPT should 

complement rather than replace traditional language instruction. Happily for society, though perhaps not 

for us, the reverse is true.

Unlike practising guitar or shooting hoops, most people don’t learn languages for enjoyment; they endure 

the process for the language. You rarely hear someone say, “I can’t wait to drill verb conjugations tonight!” 

the way they might eagerly anticipate a jam session or a pickup game. For the vast majority, language 

learning is a chore, a necessary evil on the path to other goals—be it landing a job, navigating a new 

country, or accessing education. It’s not the practice itself that’s rewarding, but the eventual outcome. And 

if that outcome—effective communication—can be achieved more efficiently through technology, most will 

jump at the chance to skip the gruelling memorization of vocabulary and the embarrassment of mangled 

pronunciation.

If you’ve experimented with large language models yourself, you’ve likely encountered their impressive 

capabilities alongside their current limitations. Yes, these systems can make mistakes, sometimes 

spectacularly stupid ones. But consider this: I spent a decade living in Japan, immersed in the language, and 

while I can speak Japanese pretty well, I’m nowhere close to matching the breadth of vocabulary, grammatical 

accuracy, or cultural knowledge of a well-trained LLM. These AI systems, despite their imperfections, can 

already switch between hundreds of languages, maintaining context and nuance in ways that far surpass 

most human polyglots. They don’t get tired, they don’t forget, and their knowledge doesn’t fossilize the way 

human language skills often do. Perhaps most importantly, they’re improving at a rate that outpaces human 

learning by orders of magnitude.

If you haven’t tried these tools yet, you might be skeptical of their capabilities. It’s natural to wonder how 

a machine could navigate the nuances of human language. But these aren’t simple translation programs. 

They’re systems that thrive on context, adapt to different communication styles, and even deliver 

cultural subtleties. While not perfect, their ability to facilitate communication across language barriers 

Language without lessons: The promise of large 
language models
By Brett Reynolds, Canada
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is unprecedented. They offer a level of linguistic flexibility and knowledge that would take most humans 

decades to achieve in just one additional language, let alone dozens. I’ve spent hours each day for months 

using ChatGPT, Claude, Gemini, and various other such tools, and it’s clear to me that the gulf between 

their cross-linguistics capabilities and those of the average human is widening.

It’s probably not accurate to say they understand, but they don’t have to. They mimic the output of a person 

who understands, and for interacting in a language that you don’t, that mimicry is far better than good 

enough. It’s the difference between spending years struggling with textbooks and flashcards, and having 

instant access to fluent, nuanced communication in any language. For most people, the choice is clear: years 

of struggle or instant fluency, painful practice or effortless communication.

To see why, let’s consider the global impact of language barriers and the resources devoted to overcoming 

them. Conservatively, if we assume that the average person spends just 500 hours in their lifetime studying 

a foreign language, with about 1 billion people learning a new language at any given time, that’s 500 billion 

hours globally. At an average global hourly wage of $5, we’re looking at $2.5 trillion in annual opportunity 

cost—time that could be spent on other pursuits, from scientific research to artistic creation to spending 

time with family and friends.

Consider the costs of miscommunication in business deals. Consider the misunderstandings in international 

diplomacy. Consider the errors in healthcare settings, the literature you can’t read, the friends you never 

made. All due to language barriers. Then consider the vast body of knowledge inaccessible to various 

populations due to linguistic barriers. If just 1% of the world’s valuable information remains untranslated 

and inaccessible at any given time, we’re potentially losing out on trillions in economic value, alongside 

untold cultural losses.

These numbers, while extremely rough, illustrate the enormous potential impact of removing language 

barriers. And that’s precisely what LLMs promise to do.

Consider a concrete example: an ambitious 20-year-old Anglophone student from Ontario who wants 

to study aerospace engineering at the Warsaw University of Technology. Currently, this student would 

need to spend at least a year, likely more, intensively studying Polish to reach the proficiency required for 

university-level studies. That’s a year of their life, a year of lost wages, and tens of thousands of dollars in 

tuition and living expenses, not to mention the stress and cognitive load of learning a new language while 

trying to prepare for a challenging degree program.

Now imagine a near future where this student could use LLMs and other technology to attend lectures, 

participate in discussions, and even write papers in English, with real-time, highly accurate translations. 
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The student could focus entirely on learning aerospace engineering, potentially shaving vast chunks of time 

off their studies and immersing themselves more deeply in their chosen field from day one.

This scenario isn’t just about individual convenience. It’s about unlocking global talent and fostering 

international collaboration. How many brilliant minds are we missing out on because of language barriers? 

How many potential breakthroughs in science, technology, or the arts are delayed or never realized because 

knowledge is trapped behind linguistic walls?

Will that student be able to make Polish friends? This question touches on a crucial aspect of language 

learning that we often tout: cultural integration. But the reality of international student experiences 

suggests that language barriers are not the only obstacle to cross-cultural friendships. In Ontario, for 

instance, international students are often socially segregated from their Anglophone peers, regardless of 

English proficiency. Many socialize primarily with co-nationals, a trend that goes both ways.

A shift away from learning English towards a reliance on LLMs might exacerbate this segregation. But it 

could also lower initial barriers to crosscultural interactions, potentially creating connections that might 

otherwise never form.

Consider how technology already mediates many of our relationships: A significant portion of our daily 

communication occurs through cell phones and social media. While this is not ideal, would real-time, face-

to-face LLMmediated communication through earbuds be fundamentally worse? It might even serve as 

a stepping stone, encouraging more people to engage across linguistic divides and forging more human 

connections.

Moreover, LLMs may offer an unexpected benefit for linguistic diversity. As these tools become more 

sophisticated in handling a wide array of languages, including minority and endangered ones, they could 

reduce the pressure on speakers of these languages to abandon them in favour of majority languages. 

Traditionally, economic and social pressures have forced many to prioritize learning dominant languages 

like English, often at the expense of their native tongues. LLMs could allow individuals to maintain their 

linguistic heritage while still accessing global opportunities, potentially slowing the rate of language death 

and preserving cultural diversity. This technological bridge could be particularly crucial for indigenous 

communities and other groups whose languages are at risk of extinction.

For TESL-Ontario members, this shift presents an existential challenge. Our profession is likely to contract 

significantly as LLM-driven alternatives become more sophisticated and accessible. Universities and 

colleges may maintain language requirements and ESL programs for a while, but eventually, even they will 
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adapt. The study of English for non-native speakers may become more akin to studying Latin or Old English—pursued for 

scholarly interest rather than practical necessity.

This change will be painful. Many in precarious positions may find themselves out of work, while those in stable positions 

will need to adapt, potentially retraining or shifting focus. But from a broader perspective, this shift is overwhelmingly 

positive. Instant, accurate cross-language communication has the potential to promote greater global understanding, 

facilitate international cooperation, and open up opportunities for millions.

As language teachers, we’ve long believed that learning a language is essential for unlocking new worlds. For some, it still 

will be. But for many, likely most, functional communication suffices. If technology can provide that more efficiently than 

years of study, that’s the route they will choose.

This doesn’t spell the end of language teaching, but it does signal a fundamental shift. We may focus more on cultural 

aspects, advanced communication skills, or aesthetic appreciation of language and literature. There will probably be many 

fewer of us, and our classrooms may be smaller but filled with more passionate learners.

In the end, our goal as language teachers has always been to support communication between people of different linguistic 

backgrounds. If technology can achieve that more effectively, we should embrace it, even as we re-imagine our roles. The 

era of traditional language learning may be waning, but learning through languages—and the human flourishing it brings 

—remains as crucial as ever.
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Beyond the classroom: Real-life impact of task-based 
language teaching for newcomers
By Betul Ozer Budak, Canada

As a LINC instructor at the Ottawa-Carleton District School Board (OCDSB), teaching Canadian Language 

Benchmark (CLB) levels 3 and 4, I have witnessed firsthand the transformative impact of task-based language 

teaching (TBLT) on my students. Working with newcomers to Canada, many of whom are adjusting to a 

new culture, language, and environment, I have found that practical, real-world tasks significantly enhance 

their language acquisition, engagement, and confidence. This approach not only improves their linguistic 

skills but also empowers them to navigate their daily lives more effectively.

Why task-based learning wins

Adult learners, especially those in LINC programs, need to know why they are learning what they are 

learning. Lessons must have direct applications to their everyday lives, as adult learning principles 

emphasize that adults are more motivated when learning is relevant and goal-oriented. TBLT addresses 

this need by focusing on tasks that mirror real-life situations, ensuring that learners see the relevance 

of their lessons. This approach allows students to apply the language skills they acquire in meaningful, 

authentic contexts, which directly contributes to their integration into Canadian society.

In addition to interaction, TBLT promotes learner autonomy—a crucial element for adult learners. As 

they engage in tasks independently or collaboratively, students develop problem-solving skills and the 

confidence to take ownership of their learning. This autonomy is key, as newcomers must often navigate 

new environments without the constant support of instructors or peers. TBLT equips them with the tools 

they need to face these challenges independently.

From tasks to task chains—boosting LINC lessons

In a LINC classroom, students benefit from interactive tasks like practicing job searches, filling out 

applications, and role-playing medical appointments. These activities help them develop essential language 

skills, improve their ability to interact and communicate with others, and prepare them for real-life 

situations they are likely to encounter in Canada. The value of these tasks in equipping students for real-

world challenges is unquestionable.
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On the other hand, not every task has to involve direct interaction. Independent tasks, such as navigating a 

grocery store or researching products, are equally important because they help students build self-sufficiency 

and problem-solving skills. These types of tasks encourage learners to rely on their own understanding and 

abilities, fostering autonomy. For newcomers, being able to accomplish everyday tasks independently is 

crucial to thriving in a new environment where familiar support systems may not be readily available.

In one such task, we employed a series of interconnected activities, or task chains, to deepen learning. 

Students were given a list of grocery items commonly found in Canadian stores, like fresh berries and butter 

tarts. The purpose of this task was to help students become familiar with store sections and introduce 

them to new and popular Canadian food items that they might consider including in their diet. First, they 

identified and located these items in the appropriate sections or aisles of the store. Afterward, they either 

recorded the prices or took photos of the items along with their price tags. In class, we then compared 

these prices across different stores for further discussion. This led to our second task: categorizing stores 

by price range (cheaper and more expensive), which also naturally introduced the use of comparative and 

superlative adjectives. This exercise enabled students to select the best store for their budget. In case their 

chosen store was not close to where they lived, we incorporated a third task—online grocery shopping—

providing a practical solution and further enhancing their shopping skills and language use.

This task chain could extend to other related activities, such as requesting refunds or replacements, writing 

product reviews, or comparing a week’s spending to one’s monthly grocery budget and adjusting as needed 

for future purchases. These additional tasks would further enhance students’ practical skills and language 

proficiency. By linking tasks in a coherent and relevant way, we offer students a comprehensive learning 

experience that not only develops language skills but also prepares them for real-life challenges. I believe 

that this interconnected series of activities makes TBLT even more effective by addressing students’ needs 

in both language and everyday life.

TBLT as a newcomer’s advantage

The benefits of task-based learning go beyond language acquisition; they are deeply tied to the cultural and 

social integration of newcomers. By working through real-world tasks, students are exposed to the social 

norms and expectations of Canadian society, helping them better understand the culture they are joining. 

For instance, role-playing exercises about renting an apartment or attending a job interview introduce 

students to not only the language required but also the cultural nuances and behaviors that are important 

in these contexts.

Additionally, TBLT fosters learner autonomy. Newcomers are often required to perform tasks independently 

in their daily lives—whether it is navigating public transportation, managing finances, or accessing healthcare 
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services. I remember when one of my students, a recent immigrant from Iran, shared with the class how 

she successfully booked a doctor’s appointment over the phone for the first time. We were all so proud 

of her as she described how she navigated the automated menu and explained her symptoms in English. 

This experience truly boosted her confidence in handling future healthcare tasks. Such empowerment is 

essential in adult learning, as autonomy and self-directed learning are vital for applying knowledge outside 

the classroom.

TBLT also encourages collaborative learning, which helps build a sense of community in the classroom. 

Newcomers may feel isolated, especially if they have recently arrived in Canada. Collaborative tasks such 

as group projects, discussions, or simulations provide opportunities for students to work together, share 

their experiences, and support each other. This creates an inclusive environment where students feel 

connected, not just to their language learning but to each other, which is vital for their overall well-being 

and adjustment to life in Canada.

Insight: From lessons to success

Task-based language teaching (TBLT) has truly transformed my approach to helping newcomers find 

their footing in Canada. Seeing students grow more confident and capable as they tackle real-life tasks is 

incredibly rewarding. TBLT makes learning feel purposeful and connected to their everyday experiences, 

turning each lesson into a step towards independence and integration. As we embrace this method, we are 

not just teaching a language, we are helping our students build a vibrant, successful life in their new home. 

Let’s keep turning those lessons into real-life victories—one task at a time.
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